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Common European Framework for Languages: 
Learning, Teaching, Assessment

The CEFR promotes: 

A multidimensional view of competence 
in action (50 scales in 2001; 80 in 2018)

An action-oriented, situated approach to 
learning, with mobilisation and 
development of language competences 
and strategies through action in tasks

Encouragement of plurilingual profiles, 
repertoires and trajectories 



“One of the most important curriculum publications in 
the last decade is the Council of Europe’s Common 
European Framework of Reference (Council of Europe 
2001) that seeks to provide descriptions that apply to 
competence in all languages across all levels.” (Graves, 
2008: 148)

“Perhaps the most widespread example of backward 
designusing standards in current use is the Common 
European Framework for Reference for Languages 
(CEFR) (Council of Europe, 2001)…” (Richards, 2013: 26)

“It is fair to say that the resultant scales are probably the 
best researched scales of foreign language proficiency 
in the world.” (Hulstijn, Alderson & Schoonen(2010:15) 

CEFR: planning, teaching, assessment



A transparent, coherentcurriculum

Planning: 

Goal-setting & sign-posting with ‘can do’ descriptors

Teaching: 

Action-oriented approach: language as activity

Assessment:

Tasks: descriptors to help design tasks

to help designcriteria 

CEFR: planning, teaching, assessment

Chap. 4

Chap. 5



A heuristic

not 

an answer 
to all problems



A reference work

not 

a standard
to be ‘applied’



We have NOT set out to tell practitioners what to 
do or how to do it. We are raising questions not 
answering them. It is not the function of the CEF 
to lay down the objectives that users should 
pursue of the methods they should employ. 

CEFR 2001: ii



…most of the criticisms levelled at the framework 
are due to teachers’ ignorance of how to use it as 
it was designed. It is a framework, not a set of 
stone tablets; it exists primarily to help language 
professionals and language learners achieve their 
goals more successfully, to help us to think about 
how and what we teach and learn. 

CǊƻǎǘ ϧ hΩ5ƻƴƴŜƭƭΣ нлмр

Ello Project (Étudelongitudinalesur la langue orale)



1. The CEFR linking planning, teaching, assessment

2. The CEFR Companion Volume 

3. Completingthe descriptive scheme

4. Conceptualisation of mediation

5. New descriptorscalesfor mediation, etc.

6. Developmentand validation of the descriptors

7. Conclusion



CEFR Companion Volume

ÅA text on key aspects of the CEFR for teaching and 
learning languages 

ÅThe complete set of CEFR illustrative descriptors 
Årationale for each scale

Åupdated 2001 scales

Ånew scales for mediation and plurilingual/pluricultural

ÅAppendices:
Åoverviews of the CEFR levels in Appendices 1-4 

Åexamples (new scales) for the personal, public, occupational 
and educational domains (Appendix 5)

Åproject description
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ÅC-level enrichment

ÅPre-A1 & A1 enrichment

ÅPlus levels filled out

ÅPhonology –scale replaced

Å3 new scales  (1 reception; 1 production; 1 interaction

ÅNative speaker –removed (from 13 descriptors)

ÅModality inclusive (sign language) –ISBN version

ÅGender neutral –ISBN version

Updating 2001 scales



ÅC-level enrichment

ÅPre-A1 & A1 enrichment

ÅPlus levels filled out

ÅPhonology ςscale replaced

Å3 new scales  (1 reception; 1 production; 1 interaction

ÅNative speaker –removed (from 13 descriptors)

ÅModality inclusive (sign language) –ISBN version

ÅGender neutral –ISBN version

Updating 2001 scales



Overall 
phonological 

control
Update to existing CEFR scale, 

foregrounding intelligibility

Sound 
recognition and 

articulation
Re: articulation,  

accentedness& intelligibility

Prosodic features

Re: prosody and intelligibility

New Phonological Control 
Analytic Scale



Page 134  CEFR Compani on Volu me with New Descriptors (Provisional Ed ition)

PHONOLOGICAL CONTROL

OVERALL PHONOLOGICAL CONTROL SOUND ARTICULATION PROSODIC FEATURES 

C2

Can employ the full range of phonological features in the 
target language with a high level of control ï including 
prosodic features such as word and sentence stress, 
rhythm and intonation ï so that the finer points of his/her 
message are clear and precise. Intelligibility and effective 
conveyance of and enhancement of meaning are not 
affected in any way by features of accent that may be 
retained from other language(s).

Can articulate virtually all the sounds of the target language 
with clarity and precision.

Can exploit prosodic features (e.g. stress, rhythm and 
intonation) appropriately and effectively in order to convey finer 
shades of meaning (e.g. to differentiate and emphasise).

C1

Can employ the full range of phonological features in the 
target language with sufficient control to ensure intelligibility 
throughout. Can articulate virtually all the sounds of the 
target language; some features of accent retained from 
other language(s) may be noticeable, but they do not affect 
intelligibility.

Can articulate virtually all of the sounds of the target 
language with a high degree of control. He/she can usually 
self-correct if he/she noticeably mispronounces a sound.

Can produce smooth, intelligible spoken discourse with only 
occasional lapses in control of stress, rhythm and/or intonation, 
which do not affect intelligibility or effectiveness.

Can vary intonation and place stress correctly in order to 
express precisely what he/she means to say.

B2

Can generally use appropriate intonation, place stress 
correctly and articulate individual sounds clearly; accent 
tends to be influenced by other language(s) he/she speaks, 
but has little or no effect on intelligibility.

Can articulate a high proportion of the sounds in the target 
language clearly in extended stretches of production; is 
intelligible throughout, despite a few systematic 
mispronunciations.

Can generalise from his/her repertoire to predict the 
phonological features of most unfamiliar words (e.g. word 
stress) with reasonable accuracy (e.g. whilst reading).

Can employ prosodic features (e.g. stress, intonation, rhythm) to 
support the message he/she intends to convey, though with 
some influence from other languages he/she speaks.

B1

Pronunciation is generally intelligible; can approximate 
intonation and stress at both utterance and word levels. 
However, accent is usually influenced by other language(s) 
he/she speaks.

Is generally intelligible throughout, despite regular 
mispronunciation of individual sounds and words he/she is 
less familiar with.

Can convey his/her message in an intelligible way in spite of a 
strong influence on stress, intonation and/or rhythm from other 
language(s) he/she speaks.

A2

Pronunciation is generally clear enough to be understood, 
but conversational partners will need to ask for repetition 
from time to time. A strong influence from other language(s) 
he/she speaks on stress, rhythm and intonation may affect 
intelligibility, requiring collaboration from interlocutors. 
Nevertheless, pronunciation of familiar words is clear.

Pronunciation is generally intelligible when communicating 
in simple everyday situations, provided the interlocutor 
makes an effort to understand specific sounds.

Systematic mispronunciation of phonemes does not hinder 
intelligibility, provided the interlocutor makes an effort to 
recognise and adjust to the influence of the speaker's 
language background on pronunciation.

Can use the prosodic features of everyday words and phrases 
intelligibly, in spite of a strong influence on stress, intonation 
and/or rhythm from other language(s) he/she speaks.

Prosodic features (e.g. word stress) are adequate for familiar, 
everyday words and simple utterances.

OVERALL PHONOLOGICAL 
CONTROL 
B1: Pronunciation is generally 
intelligible; can approximate 
intonation and stress at both 
utterance and word levels. 
Accent is usually influenced 
by other language(s)he/she 
speaks.

SOUND RECOGNITION 
AND ARTICULATION:
B1: Is generally 
intelligible throughout, 
despite regular 
mispronunciation of 
individual sounds and 
words he/she is less 
familiar with.

PROSODIC FEATURES
B1: Can convey his/her 
message in an 
intelligible way in spite 
of a strong influence on 
stress, intonation and/or 
rhythm from other 
language(s) he/she 
speaks.

New Phonological Control 
Analytic Scale



CEFR Companion Volume

ÅA text on key aspects of the CEFR for teaching and 
learning languages 

ÅThe complete set of CEFR illustrative descriptors 
Årationale for each scale

Åupdated 2001 scales

Åall scales modality inclusive (so apply to sign languages)

Ånew scales for mediation and plurilingual/pluricultural

ÅAppendices:
Åoverviews of the CEFR levels in Appendices 1-4 

Åexamples (new scales) for the personal, public, occupational 
and educational domains (Appendix 5)

Åproject description



Key aspectsof the CEFR

ÅThe aims of the CEFR

ÅImplementing the action-oriented approach

ÅPlurilingual and pluricultural competence

ÅThe CEFR descriptive scheme

ÅMediation

ÅThe CEFR common reference levels

ÅCEFR profiles

ÅThe CEFR illustrative descriptors

ÅUsing the CEFR illustrative descriptors

ÅSome useful resources for CEFR implementation

Key aspects of the CEFR for teaching and learning
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Å“Communication is an integral part of tasks where 
participants engage in 
Åinteraction,

Åproduction, 

Åreception,

Åmediation, 

or a combinationof two or more of these”
(CEFR 2001, p. 157)

Fourmodes not      Fourskills



Communicative language 
proficiency

General 
competences

Declarative 
knowledge

Savoir

Skills and know-
how

Savoir-faire

Existential 
competence

Savoir-être

Ability to learn

Savoir apprendre

Communicative 
language 

competences 

Linguistic

Sociolinguistic

Pragmatic

Communicative 
language 
activities 

Reception

Production

Interaction

Mediation

Communicative 
language 
strategies

Reception

Production

Interaction

Mediation

CEFR descriptivescheme



Reception

Production

PrSpeaker/Hearerructi

FCode: 

accuracy / fluency

Mobilising linguistic 
resources

Learner

Beforethe CEFR



Reception

Production

PrSpeaker/Hearerructi

FCode: 

accuracy / fluency

Mobilising linguistic 
resources

Interaction Mediation

PrParticipantructi PrSocialagentructi

Social use of language

CEFR 2001: Towards a new vision



Reception

Production

PrSpeaker/Hearerructi

FCode: complexity, 

accuracy / fluency

Interaction Mediation

PrParticipantructi PrSocialagentructi

Social use of language
Co-construction of 

meaning

Mobilising general, plurilingual and pluricultural competences

21st century social agent

CEFRCV 2018: new vision developed

CEFR 2020: new vision developed
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“In mediating activities, the 
language user is not concerned 
to express his/her own 
meanings, but simply to act as 
an intermediary between 
interlocutors who are unable to 
understand each other directly, 
normally (but not exclusively) 
speakers of different languages. 
…” 

(CEFR 2001,  Section 4.4.4. English 
p.87)

“Mediation language 
activities, (re)processing 
an existing text, occupy 
an important place in 
the normal linguistic 
functioning of our 
societies.” 

(CEFR 2001, Section 2.1.3. 
English, p.14)

Mediation in the CEFR 2001



The reality is much 
more complex



ÅLinguistic mediation/textual mediation                        
> interlinguisticand intralinguistic; 

ÅCultural mediation > facilitating understanding; 
cultural awareness (within a language and across 
languages and cultures), 

ÅSocial mediation (including through media) > playing 
the role of intermediary (linguistic and cultural 
mediator); critical cultural awareness;. 

ÅPedagogic mediation > mediating knowledge, 
concepts and thinking (collaborative learning)



across 
languages 

and 
cultures

across 
worlds

across 
media

Cognitive

LiteratureOnline

Relational

Plurilingual & 
Pluricultural

e m o t i o n a l

E
 m

 o
 t io

 n
 a

 l
e

 m
 o

 t
 io

 n
 a

 l

e m o t i o n al

Mediationconceptual model



Fusing interpretations

ÅCreating space, managing tensions, counselling, 
conflict resolution, guidance
ò Mediating communication

Å(Co)constructing meaning/knowledge
> social      individual
ò Mediating concepts

ÅReformulating, transcoding, alternating 
languages, switching oral to written, changing 
genres, combining text and other modes 
ò Mediating text
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Mediation

Across languages / varieties / registers  
Within one language / variety / register 



Mediating a text  
ÁRelaying specific information

ÁExplaining data (e.g. in graphs)
ÁProcessing text
ÁTranslating written text

ÁListening & note-taking
ÁExpressing a personal response to 

creative text (including literature)
ÁAnalysis and criticism of creative text 

(including literature)

Mediation strategies
ÁLinking to previous knowledge

ÁBreaking down complicated 
information

ÁAdapting language
ÁElaborating a dense text

ÁStreamlining a text

Mediating concepts
ÁFacilitating collaborative interaction 

with peers                      
ÁCollaborating to construct meaning
ÁManaging interaction          
ÁEncouraging conceptual 

thought

Mediating communication

ÁFacilitating pluricultural space                   

ÁActing as an intermediary

ÁFacilitating communication in delicate 
situations / disputes

Mediation scales



Mediating concepts ςin groups B1
ÅCan ask questions to invite people to clarify their reasoning.
ÅCan ask appropriate questions to check όƻǘƘŜǊ ǇŜƻǇƭŜΩǎύ ǳƴŘŜǊǎǘŀƴŘƛƴƎ of 

concepts that have been explained.
Mediating a text B1
ÅCan relay (in Language B) specific information given in straightforward 

informational texts (such as leaflets, brochure entries, notices and letters 
or emails) (written in Language A).
ÅCan summarise (in Language B) a short narrative or article, a talk, 

discussion, interview or documentary (in Language A) and answer 
further questions about details.

Mediating communication B1
ÅCan ask parties in a disagreement to explain their point of view, and can 

respond briefly to their explanations, provided the topic is familiar to 
him/her and the parties speak clearly.
ÅCan demonstrate his/her understanding of the key issues in a 

disagreement on a topic familiar to him/her and make simple requests 
for confirmation and/or clarification. 

Examples of descriptors



Mediating text 

Can relay (in Language B) specific information given in 
straightforward informational texts (such as leaflets, brochure entries, 

notices and letters or emails) (in Language A).

Examples of descriptors

Language A and Language B may be:

Å two different languages, 
Å two varieties of the same language, 

Å two registers of the same variety, 

Å two modalities of the same language or variety, 

Å or any combination of the above. 
However, they may also be identical. 



Plurilingual/cultural competence

Á Building on pluricultural repertoire    

Á Plurilingual comprehension

Á Building on plurilingual repertoire

Across 
languages/cultures

Online interaction

ÁOnline conversationanddiscussion

ÁGoal-orientedonline transactionsand
collaboration

Literature

ÁExpressing a personal response to creative text 
(including literature)

ÁAnalysis and criticism of creative text (including 
literature)

ÁReading as a leisure activity

Across media

Across worlds



Plurilingual comprehension A2

ÅCan understand short, clearly articulated spoken 
announcements by piecing together what he/she 
understands from the available versions in different 
languages.

Building on plurilingual repertoire A2

ÅCan mobilise his/her limited repertoire in different 
languagesin order to explain a problem or to ask for help or 
clarification.

Building on pluricultural repertoire A2

ÅCan recognise that his/her behaviour in an everyday 
transaction may convey a message different to the one 
he/she intends, and can try to explain this simply.

Examples of descriptors



Online 
interaction

Online conversation 
and discussion 

Open-ended, 
social, speculative 

Goal-oriented online 
transactions and 

collaboration
Towards a specific 

outcome

Mediation across media

Mixed synchronous / 
asynchronous remote online 
exchanges: new emerging needs

Åthe need for more redundancy 
in messages;

Åthe need to check that the 
message has been correctly 
understood;

Åability to reformulate in order 
to help comprehension, deal 
with misunderstanding;

Åability to handle emotional 
reactions

Åinter-cultural sensitivity



Online conversation and discussion B1+

ÅCan post online accounts of social events, experiences and 
activities referring to embedded links and media and sharing 
personal feelings.

Goal-oriented transaction and collaboration B1

ÅCan interact online with a partner or small group working on a 
project, provided there are visual aids such as images, statistics 
and graphs to clarify more complex concepts.

Examples of descriptors



Mediation across worlds 

Expressing a personal response to 

creative texts 

Personal reactions to literature

Ʒ explaining what he/she liked, what 
interested him/her about the work; 

Ʒ describing characters, saying which he/she 
identified with; 

Ʒ relating aspects of the work to own 
experience; 

Ʒ relating feelings and emotions; 

Ʒ personal interpretation of the work as a 
whole or of aspects of it. 

Analysis and criticism of creative texts 

Intellectual reactions to literature

Ʒ comparing different works; 

Ʒ giving a reasoned opinion of a work; 

Ʒ critically evaluating features of the work, 

Individuals and literature



Examples of descriptors

Reading as a leisure activity  B1

ÅCan follow the plot of stories, simple novels and comics with a clear 
linear storyline and high frequency everyday language, given 
regular use of a dictionary.

Expressing a personal response to creative texts (incl. lit.) B1

ÅCan describe the emotions he/she experienced at a certain point in a 
story, e.g. the point(s) in a story when he/she became anxious for a 
character, and explain why.

Analysis and criticism of creative texts (incl. lit.) B2

ÅCan compare two works, considering themes, characters and scenes, 
exploring similarities and contrasts and explaining the relevance of 
the connections between them.



Different scales complement one another 

ÅCan follow the plot of stories, simple novels and comics with a 
clear linear storyline and high frequency everyday language, 
given regular use of a dictionary Reading as a leisure activity B1

ÅCan explain briefly the feelings and opinions that a work 
provoked in them Expressing a personal response to creative 
texts (including literature) B1

ÅCan discuss in simple terms the way in which things that may 
ƭƻƻƪ άǎǘǊŀƴƎŜέ ǘƻ ǘƘŜƳ ƛƴ ŀƴƻǘƘŜǊ ǎƻŎƛƻŎǳƭǘǳǊŀƭ ŎƻƴǘŜȄǘ Ƴŀȅ ǿŜƭƭ 
ōŜ άƴƻǊƳŀƭέ ŦƻǊ ǘƘŜ ƻǘƘŜǊ people concerned Building on 
pluricultural repertoire B1

Linking descriptors
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Project Structure

Authoring 
group

Sounding 
Board

Consultants

Classic structure of a 
Community of Practice
(Wenger, 2006)



Process

1. Development  (January 2014 –February 2015)

2. Validation (February 2015 –Febr2016) 

3. Analysis, revision (February –May 2016)

4. Consultation (June 2016 –February 2017)

5. Piloting (January –July 2017)

6. Finalisation (August-October 2017)

7. Sign languages (November 2018 –June 2019)
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Development steps

a) collect concepts and behaviours from the literature and 
from reflection and discussion

b) collect existing descriptors, even if not validated

c) define the main concepts and behaviours

d) formulate these into early, draft descriptors

e) consult small-scale to improve formulation

f) consult small-scale to see what level the descriptors are

g) re-analyse - what the construct(s) appear(s) to be, and 
- how they appear to develop up the levels;

h) formulate more descriptors to ‘plug gaps’

i) repeat steps (e) to (h) until satisfied



Process

1. Development  

2. Validation

3. Analysis, revision 

4. Consultation

5. Piloting 

6. Finalisation

Most language projects jump straight to 
consultation/piloting without validation. 
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1. Qualitative:990 informants in 140 institutes

Åassigning to categories

Åevaluating

Åsuggesting reformulations (shortening) 

2. Quantitative: 1294 informants in 189 institutes 

Åassigning to levels 

ÅDrafting examples: public, private, educational, occupational

3. Quantitative: 3503 usable responses

ÅFinal calibration (Rasch model)

ÅReplicating original calibration task (North 1995, 2000)

51

Validation



Category + Quality

52



1. Qualitative:990 informants in 140 institutes

Åassigning to categories

Åevaluating

Åsuggesting reformulations (shortening) 

2. Quantitative: 1294 informants in 189 institutes 

Åassigning to levels 

ÅDrafting examples: public, private, educational, occupational

3. Quantitative: 3503 usable responses

ÅFinal calibration (Rasch model)

ÅReplicating original calibration task (North 1995, 2000)

53

Validation



Could you, or the person concerned, do what is 
described in the descriptor?

54

0   Beyond my/his/her capabilities     
1   Yes, under favourable circumstances    
2   Yes,  in normal circumstances
3   Yes, even in difficult circumstances
4   Clearly better than this

Replicating original CEFR research  (North, 1995, 2000)

Validation



Development

Design-based research:iterative developmental design:

Åamending, dropping, after each validation phase

Åadding new descriptorsafter each validation phase

Årepeating the development steps

By the end (Dec 2015) 

Ådescriptors were far shorter, more focused, better 
covered the full range of CEFR levels 

Å35% eliminated and half rest substantially revised



Process

1. Development  (January 2014 –February 2015)

2. Validation (February 2015 –Febr2016) 

3. Analysis, revision (February –May 2016)

4. Consultation (June 2016 ςFebruary 2017)

5. Piloting (January –July 2017)

6. Finalisation (August-October 2017)

7. Sign languages (November 2018 –June 2019)



Consultation

1. Expert meeting (June 2015 & 2016)

2. Pre-consultation expert survey   (August 2016) 

3. Expert meeting (September 2016)

4. Main consultation             (Oct 2016-Feb 2017)
ÁMember states    (20/29)

ÁInstitutions: NGOs, cultural institutes, networks    (30+)          

ÁIndividuals:  survey participants, experts   (800)  

ÁWritten submissions: (associations)
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What is CEFR-style mediation all about:

Åusing one or more languagesto complete an 
integrated task:

Åmake sense (reception)
Åcollaborate (interaction)
Åcreate artefacts (production)

Åusing local, relevant authentic materials creatively

Åmoving away from ideas of word-for-word translation

Åbecoming aware of the importance of strategies

Åthinking in terms of levels: What can be expected 
from a B2 that cannot be expected from a B1?

Conclusion



Building Inclusive Societies through Enriching 
Plurilingual and Pluricultural Education at a 
Grassroots Level: the Role of the CEFR Companion 
Volume 

Å10 translations of CEFR 2.0 in process

Åcirca 25 ‘official’ case studies currently underway

Åvolume of case studies 2020

Åplanned web search tool with which users will be 
able to select the language, categories and levels 
of descriptors for download to a Word file

Conclusion



61

https://www.coe.int/en/web/comm
on-european-framework-reference-
languages.

https://www.coe.int/en/web/common-european-framework-reference-languages

